
 

United States Government Pacing Guide 
 

Unit Title of Unit Quarter Duration 

1 Foundations of American Government 
-Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
-Describe the origins, purposes and limitations of government and include the contribution of key philosophers and documents. 
-Identify the structure, function, and roles of members of government and their relationship to democratic values.  
-Analyze and explain the importance of the principles of democracy and the inherent competition among values.  
-Analyze the role of the founding documents and the evolution of their interpretation through governmental action and court 
cases. Documents to include the United States Constitution and the Bill of Rights.  

1 18 Days 

2 Political Behavior 
-Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
-Describe the origins, purposes and limitations of government and include the contribution of key philosophers and documents.  
-Identify the structure, function, and roles of members of government and their relationship to democratic values. 
-Analyze and explain the importance of the principles of democracy and the inherent competition among values.  
-Analyze the role of the founding documents and the evolution of their interpretation through governmental action and court 
cases. Documents to include but not limited to the United States Constitution and the Bill of Rights.  
-Compare and contrast how different systems of government function. 

1 18 Days 

3 Legislative Branch 
-Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
-Identify the structure, function, and roles of members of government and their relationship to democratic values. 
-Analyze origins, structure, and functions of governments and their impacts on societies and citizens. 
-Explain how to monitor and influence public policy.  

1 & 2 14 Days 

4 Executive Branch 
-Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
-Identify the structure, function, and roles of members of government and their relationship to democratic values. 
-Analyze origins, structure, and functions of governments and their impacts on societies and citizens. 
-Illustrate how various governments and leaders interact and evaluate how interactions among nations affect domestic and 
world events.  

2 14 Days 

5 Judicial Branch 
-Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
-Analyze and explain the importance of the principles of democracy and the inherent competition among values. Values to 
include but not be limited to freedom and security, individual rights and common good, and rights and responsibilities.  
-Identify which level of government is appropriate for various policies and demonstrate an ability to appropriately engage with 
that level of government.  
-Analyze the role of the founding documents and the evolution of their interpretation through governmental action and court 
cases. Documents to include but not limited to the United States Constitution and the Bill of Rights.  
-Analyze how court decisions, legislative debates, and various and diverse groups have helped to preserve, develop, and 
interpret the rights and ideals of the American system of government.  
-Evaluate the effectiveness of our justice system in protecting life, liberty, and property.  

2 12 Days 

 



 



 

Unit 1:  Foundations of American Government Quarter 1 Duration: 18 Days 
Priority Standards and Evidence Outcomes 

Priority Standards 
2. Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
2a. Describe the origins, purposes and limitations of government and include the contribution of key philosophers and documents. (DOK 
1-2) 
2b. Identify the structure, function, and roles of members of government and their relationship to democratic values. (DOK 1-2) 
2c. Analyze and explain the importance of the principles of democracy and the inherent competition among values.  

Supporting Standards 
2d. Analyze the role of the founding documents and the evolution of their interpretation through governmental action and court cases. 
Documents to include but not limited to the United States Constitution and the Bill of Rights. (DOK 1-2) 
3f. Compare and contrast how different systems of government function (DOK 1-2) 

Literacy in Social Studies (Common Core) Standards are to be incorporated and assessed throughout the course wherever the instructors 
deems appropriate. 

Curriculum Framework 

Unit 1.1 Describe the purposes and functions of government. 
Unit 1.2 Identify and provide examples of different forms of government, including direct democracy, representative democracy (republic), 
monarchy, oligarchy, and autocracy. 
Unit 1.3 Compare and contrast governments that are unitary, confederate, and federal. 
Unit 1.4 Explain how the rule of law, embodied in a constitution, limits government to protect the rights of individuals. 
Unit 1.5 Explain how a constitutional democracy provides majority rule with equal protection for the rights of individuals, including those in 
the minority, through limited government and the rule of law. 
Unit 1.6 Examine fundamental documents in the American political tradition to identify key ideas regarding limited government and 
individual rights. Documents to include but not limited to the Magna Carta, English Bill of Rights, Locke’s Treatises of Civil Government, 
Declaration of Independence, Articles of Confederation, United States Constitution, and the American Bill of Rights. 
Unit 1.7 Identify and explain elements of the social contract and natural rights theories in United States founding-era documents. 
Unit 1.8 Trace the colonial, revolutionary, and founding-era experiences an events that led to the writing, ratification, and implementation of 
the United States Constitution and Bill of Rights. 
Unit 1.9 Identify and explain the foundational principles of the Constitution, including federalism, separation of powers, checks and balances, 
popular sovereignty, limited government, and judicial review.  
Unit 1.10 Identify and describe provisions of the Constitution that define and distribute powers and authority of the federal government 
including but not limited to the Necessary and Proper (Elastic) Clause. 
Unit 1.11 Distinguish among the expressed and implied powers in the Constitution. 
Unit 1.12 Compare and contrast ideas on government of the Federalists and the Anti-Federalists during their debates on ratification of the 
Constitution. 
Unit 1.13 Identify and explain the federal relationship between the national and state governments created in the Constitution and its 
evolution over the history of the United States to its current status. 
Depth of Knowledge  

Level 1: 
1) Identify or define the following terms: Public policy, constitution, 
dictatorship, democracy, representative government, bicameral, 
confederation, Framers, Federalists, and Anti-Federalists. 
2) Identify or define the following terms: Rule of law, separation of 

Level 3: 
1) Evaluate, take, and defend positions on issues concerning foundational 
ideas or values in tension or conflict. (Examples: Analyze issues involving 
liberty in conflict with authority, individual rights in conflict with common 
good, or majority rule in conflict with minority rights) 



powers, checks and balances, federalism, Bill of Rights, electoral 
college, delegated powers, expressed powers, implied powers, and 
reserved powers. 
3) Identify the three branches of government and their primary 
purposes. 

2) Assess James Madison's Federalist #51 assertion that "ambition must be 
made to counteract ambition," and explain how that translates into the 
structure of the U.S. government. 
3) Cite evidence from the Constitution and the Bill of Rights that supports 
the statement that the Framers intended the national government to be 
more powerful than the state governments. 

Level 2: 
1) Explain what the "Join or Die" political cartoon of Benjamin Franklin 
symbolizes. 
2) Create a timeline that shows at least eight steps that led to the 
ratification of the Constitution beginning with the convening of the 
First Continental Congress in 1774. (Or summarize the events leading 
to the Constitution's ratification) 
3) Compare equality of opportunity, equality before the law, and 
equality of condition. Are any a necessary component of democracy? 

Level 4: 
 1) Using MLK's "I Have A Dream" speech and Letter from Birmingham City 
Jail, as well as the Virginia Declaration of Rights, and the Declaration of 
Independence, compare and analyze the ideas about liberty, equality, and 
justice contained in the four documents.    

Primary Source Lessons  

1) The Bill of Rights: Debating the Amendments - 
http://www.loc.gov/teachers/classroommaterials/lessons/bill-of-
rights/  
Lesson Overview - In this lesson, students will examine a copy of 
twelve possible amendments to the United States Constitution as 
originally sent to the states for their ratification in September of 1789. 
Students will debate and vote on which of these amendments they 
would ratify and compare their resulting “Bill of Rights” to the ten 
amendments ratified by ten states that have since been known by this 
name. 
Objectives - Students will: Analyze a document as a primary source; 
Develop persuasive arguments; Gain insight into the process by which 
the Bill of Rights came to be. 
 
2) The Constitution: Drafting a More Perfect Union 
http://www.loc.gov/teachers/classroommaterials/lessons/more-
perfect-union/  
Lesson Overview - This lesson focuses on the drafting of the United 
States Constitution during the Federal Convention of 1787 in 
Philadelphia. Students will analyze an unidentified historical document 
and draw conclusions about what this document was for, who created 
it, and why. After the document is identified as George Washington’s 
annotated copy of the Committee of Style’s draft constitution, 
students will compare its text to that of an earlier draft by the 
Committee of Detail to understand the evolution of the final 
document. 
Objectives - Upon completion of this lesson students will be able to: 
Examine documents as primary sources; Analyze and compare drafts; 
Describe the significance of changes to the document’s text. 
 

4) The DBQ Project in American History 
Why Was the Equal Rights Amendment Defeated? Page 507. 
Lesson Overview – In 1972 Congress passed the Equal Rights Amendment 
for women. It seemed only a short matter of time before the ERA would 
become the 27th Amendment of the US Constitution. But the ERA was 
never ratified by the states. This DBQ explores the reasons why. As with 
each of the document based exercises in this series, teachers have the 
option of using a shorter and easier version of the student materials or a 
somewhat longer and more complex version. Both student versions 
contain a guide sheet, a background essay, and a collection of documents. 
Both student versions are accompanied by teacher support materials. 
 
5) The Declaration of Independence: From Rough Draft to Proclamation 
http://www.loc.gov/teachers/classroommaterials/lessons/declaration/ 
Lesson Overview - This lesson focuses on the drafting of the Declaration of 
Independence in June of 1776 in Philadelphia. Students will analyze an 
unidentified historical document and draw conclusions about what this 
document was for, who created it, and why. After the document is 
identified as Thomas Jefferson’s “original Rough draught” of the 
Declaration of Independence, students will compare its text to that of the 
final document adopted by Congress on July 4, 1776 and discuss the 
significance of differences in wording. 
Objectives - Students will be able to: Examine documents as primary 
sources; Analyze and compare drafts; Describe the significance of changes 
to the document’s text. 
6) Civics Mini – Qs 
The Ideals of the Declaration: Which is Most Important? Page 41 
Lesson Overview – In a recent survey conducted by the National Archives, 
the Declaration of Independence topped all others to emerge as the “most 
influential document in American history.” Many Americans think of the 

http://www.loc.gov/teachers/classroommaterials/lessons/bill-of-rights/
http://www.loc.gov/teachers/classroommaterials/lessons/bill-of-rights/
http://www.loc.gov/teachers/classroommaterials/lessons/more-perfect-union/
http://www.loc.gov/teachers/classroommaterials/lessons/more-perfect-union/
http://www.loc.gov/teachers/classroommaterials/lessons/declaration/


3) George Washington: First in War, First in Peace, and First in the 
Hearts of His Countrymen 
http://www.loc.gov/teachers/classroommaterials/lessons/washington/ 
Lesson Overview - George Washington: First in War, First in Peace, and 
First in the Hearts of His Countrymen consists of three lessons 
examining George Washington's leadership in the French and Indian 
War, at the Federal Convention, and as chief executive. They are based 
on primary source documents from George Washington Papers, 1741-
1799. The documents from Washington's Letter books include focus 
questions that may be used in Socratic seminars, cooperative learning, 
individual and group work. In preparation, teachers should review the 
documents and suggested readings accompanying each lesson to 
determine appropriateness for their students. Recognizing that 
eighteenth-century conventions of grammar, vocabulary, and spelling 
may be distracting, teachers may choose to read selected documents 
aloud, and/or use vocabulary building activities before reading. 
Students might also transcribe documents into contemporary English. 
Objectives - Students will be able to: Interpret primary source 
documents in historical context. Explain the characteristics of good 
leadership. Evaluate Washington's military leadership and his rise to a 
position of prominence in British America. Explain the factors that led 
to the calling of the Federal Convention and evaluate Washington's 
role at the Convention. Analyze how Washington as chief executive 
responded to issues confronting the United States. 
 

Declaration as a symbol of the independence from Great Britain that we 
celebrate on July 4th. While it is certainly that, the Declaration is also a 
statement of our nation’s main beliefs about government and its 
relationship to the people. These beliefs have been the centerpiece of 
American history for more than 230 years. All the ideas are important, but 
which is most important? That is the question asked by this Mini – Q. 
 
7) Civics Mini – Qs 
How Did the Constitution Guard Against Tyranny? Page 133 
Lesson Overview – In the summer of 1787, fifty-five delegates 
representing twelve of the thirteen states met in Philadelphia to fix the 
national government. The problem was that the existing government, 
under the Articles of Confederation, just wasn’t doing the job. It was too 
weak. The challenge was to create a strong central government without 
letting any one person, or group of people, get too much power. Where 
they successful? That is the question asked by this Mini – Q. 

 

http://www.loc.gov/teachers/classroommaterials/lessons/washington/
http://memory.loc.gov/ammem/gwhtml/gwhome.html
http://memory.loc.gov/ammem/gwhtml/gwhome.html


 

Unit 2:  Political Behavior Quarter 1 Duration: 18 Days 
Priority Standards and Evidence Outcomes 

Priority Standards 
1. Analyze and practice rights, roles, and responsibilities of citizens. 
1a. Engage actively in civic activities including discussing current issues, advocating for their rights, and the rights of others. 

Supporting Standards 
1b. Evaluate how individuals and groups can effectively use the structure and functions of various levels of government to shape policy. (DOK 1-3) 
1c. Describe the roles and influence of individuals, groups, and the press as checks on governmental practices. (DOK 1-2) 
1e. Critique various media sources for accuracy and perspective (DOK 2-3) 
2e. Use media literacy skills to locate multiple valid sources of information regarding the foundations, structures, and functions of government  (DOK 1-3) 
3a. Discuss multiple perspectives on local issues and options for participating in civic life. (DOK 1-3) 
3b. Analyze and discuss multiple perspectives on state issues and options for participating in civic affairs by shaping policies.  
(DOK 2-3) 

Literacy in Social Studies (Common Core) Standards are to be incorporated and assessed throughout the course wherever the instructors deems appropriate. 

Curriculum Framework 

Unit 2.1 Explain the meaning and responsibilities of citizenship in the United States and Colorado. 
Unit 2.2 Describe the role of citizens in Colorado and the United States, including voting in public elections, participating in voluntary associations to promote the common 
good, and participating in political activities to influence public policy decisions of government. 
Unit 2.3 Identify political parties and what their primary functions are in the American political system. 
Unit 2.4 Identify how citizens can monitor and influence local, state, and national government as individuals and members of interests groups and political parties. 
Unit 2.5 Explain the fundamental positions of the two major political parties and the difference between conservative and liberal ideology. 
Unit 2.6 Identify and explain common voter qualifications and general voter behavior. 
Unit 2.7 Explain the nominating process (caucuses and primary elections) and the role of money in the election process. 
Unit 2.8 Explain how citizens in the United States participate in public elections as voters and supporters of candidates for public office. 
Unit 2.9 Explain public opinion and the media’s role in the American political process. 
Unit 2.10 Identify and explain the difference between interest groups and political parties. 
Unit 2.11 Identify and explain the ways interest groups influence public policy. 
Unit 2.12 Identify specific ways for individuals to serve their communities and participate responsibly in civil society and the political process at local, state, and national 
levels of government. 
 

Depth of Knowledge  

Level 1: 
1) Identify or define the following terms: Partisanship, consensus, 
incumbent, faction, precinct, suffrage, electorate, registration, 
independent, and gerrymandering. 
2) Identify or define the following terms: General election, primary 
election, caucus, soft money, hard money, public opinion, mass 
media, mandate, propaganda, and lobbying. 
3) Identify the possible causes of voter apathy. 

 

Level 3: 
1) Trace the evolution of political parties in the American governmental system, and analyze their 
functions in elections and government at national, state, and local levels of the federal system. 
2) Compare the different voting rates in the United States and other democratic industrialized 
countries and hypothesize the reasons for the different rates. 
3) Consider the functions and criticisms of political parties or interest groups and formulate a 
hypothesis as to whether they are a positive or negative influence on the American political system 
and defend your hypothesis. 

Level 2: 
1) Identify geographic patterns in voting (I.e. red states, blue states). 
2) Compare the goals of a political party and the goals of an interest 

Level 4:  
1) Together with other students or individually, identify a significant public policy issue in the 
community, gather information about that issue, fairly evaluate the various points of view and 



group. 
3) Compare and explain the difference between an open and closed 
primary. 

competing interests, examine ways of participating in the decision making process about the issue 
and draft a position paper on how the issue should be resolved. 
 

Primary Source Lessons  

1) The Constitution: Counter Revolution or National Salvation? 
http://www.loc.gov/teachers/classroommaterials/lessons/constitution/  
Lesson Overview - It is Fall 1787. The Federal Convention has recently 
concluded its closed door meetings in Philadelphia and presented the 
nation with a new model for the government. It is now up to each special 
state convention to decide whether to replace the Articles of 
Confederation with this new constitution. The debate is passionate and 
speaks directly to what the founding fathers had in mind in conceiving this 
new nation. Does this new government represent salvation or downfall? 
As a politically active citizen of your region, you will take a stand on this 
crucial issue of the day. 
Objectives - Students will understand: the forces that shaped the 
Declaration of Independence, Articles of Confederation and the 
Constitution; that government is based on written documents; that the 
Constitution was a nationalist victory over state autonomy; and that the 
Articles of Confederation were not replaced solely because they were 
inadequate. 

 
2) Civics Mini – Qs 
Should Americans Be Required to Vote? Page 329 
Lesson Overview – Everyone knows that voting is important in a 
democracy. However, just because voting is important does not mean 
everyone does it. In recent presidential elections, barely 60% of registered 
voters have participated. Why don’t more people vote? The purpose of 
this Mini – Q is to look at the reasons Americans do not vote, why it 
matters, and a possible solution for increasing voter turnout. 

3) Lowering the Voting Age: Nixon and the 26th Amendment 
http://docsteach.org/activities/13431/detail?mode=browse&menu=closed&era%5B%5D=contemporary-
united-states 
Lesson Overview - This activity encourages students to think critically about the history and importance 
of the 26th Amendment, that granted the right to vote to American citizens aged eighteen or older. 
Objectives - Analyze a primary document. Learn more about the 26th Amendment and the road to its 
ratification. Think critically about voting rights. 
 
4) Civics Mini – Qs  
What Types of Citizen Does a Democracy Need? page 3 
Lesson Overview – The Fourteenth Amendment to the Constitution of the United States of America says 
that “All persons born or naturalized in the United States and subject to the jurisdiction thereof, are 
citizens of the United States and of the State werein they reside.” The Constitution talks about many of 
the rights of citizenship, but it does not say what the job of a citizen is. The purpose of this Mini-Q is to 
identify the types of citizen needed in a democratic society. 
 
5) Civics Mini – Qs 
Campaign Propaganda: Which Strategies Would You Use? Page 383 
Lesson Overview – How do you respond to political ads? Do attack ads cause you to reject the candidate 
being attacked – or the one doing the attacking? Are you persuaded by endorsements from groups that 
you respect? Are you aware how other ads try to influence you? Every election year, Americans 
complain bitterly about the many political ads they see over the long campaign season. This Mini – Q is 
designed to take you inside the world of campaign ads to learn about the strategies candidates and their 
managers use to win our votes. 
 

 

 

 

http://www.loc.gov/teachers/classroommaterials/lessons/constitution/
http://docsteach.org/activities/13431/detail?mode=browse&menu=closed&era%5B%5D=contemporary-united-states
http://docsteach.org/activities/13431/detail?mode=browse&menu=closed&era%5B%5D=contemporary-united-states


 

Unit 3:  Legislative Branch Quarters 1 & 2  Duration 14 Days 
Priority Standards and Evidence Outcomes 

Priority Standards 
2. Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
2b. Identify the structure, function, and roles of members of government and their relationship to democratic values. (DOK 1-2) 
3. Analyze origins, structure, and functions of governments and their impacts on societies and citizens. 
3c. Explain how to monitor and influence public policy. (D)D 1-2) 

Supporting Standards 
1b. Evaluate how individuals and groups can effectively use the structure and functions of various levels of government to shape 
policy. (DOK 1-3) 
1c. Describe the roles and influence of individuals, groups, and the press as checks on governmental practices. (DOK 1-2) 
1d. Identify which level of government is appropriate for various policies and demonstrate an ability to appropriately engage with that 
level of government. (DOK 1-3) 
2f. Analyze how court decisions, legislative debates, and various and diverse groups have helped to preserve, develop, and interpret 
the rights and ideals of the American system of government. (DOK 2-3) 

Literacy in Social Studies (Common Core) Standards are to be incorporated and assessed throughout the course wherever the 
instructors deems appropriate. 

Curriculum Framework 

Unit 3.1 State and local examples should be integrated throughout the unit. (I.e. identify and explain the legislative role of the El Paso 
County Board of Commissioners in the commissioner form of county government.) 
Unit 3.2 Identify what a bicameral legislature is and the reasons it is what Congress is and the overwhelmingly popular choice among the 
state legislatures. 
Unit 3.3 Explain the similarities and differences between the two houses of Congress and its members. 
Unit 3.4 Identify and explain the special powers held by each house of Congress and the framers reasoning for giving those specific powers 
to each house. 
Unit 3.5 Explain the process of apportionment and reapportionment. 
Unit 3.6 Identify and explain the scope Congressional powers including but not limited to money and commerce powers. 
Unit 3.7 Identify other expressed, inherent, and implied powers and give multiple examples of each. 
Unit 3.8 Identify and explain Congress’ role in foreign policy. 
Unit 3.9 Identify and explain the committee system in Congress and what it contributes to the legislative process. 
Unit 3.10 Explain the formal process of how a bill becomes a law. 
Unit 3.11 Identify and explain what an initiative, referendum, and recall is. 
 

Depth of Knowledge  

Level 1: 
1) Identify or define the following terms: Term, apportion, 
reapportion, continuous body, constituency, oversight function, strict 
constructionist, liberal constructionist, deficit financing, and national 
debt. 
2) Identify or define the following terms: Naturalization, eminent 
domain, appropriate, Necessary and Proper (Elastic) Clause, impeach, 
conference committee, bill, earmark (pork barrel), filibuster, and 
cloture. 

Level 3: 
1) Investigate the following Supreme Court decisions and assess 
their effect on the reapportionment process. Baker v. Carr, 
Wesberry v. Sanders, Gomillion v. Lightfoot, Bush v. Vera, and 
Hunt v. Cromartie. 
2. Compare and analyze the differences between Congressional 
actions during times of unified government with times of divided 
government and speculate as to why there are differences. 
3) Construct an argument based on evidence, Constitutional and 



3) Identify the leaders of both houses of Congress and describe their 
jobs. 

anecdotal, as to whether citizens have a right to government-
funded health care and draft a paper supporting your argument. 

Level 2:  
1) Summarize the process of how a law is made and construct a 
diagram showing the process. 
2) Compare and contrast the House and Representatives and the 
Senate and interpret why the Framers constructed the two houses the 
way they did. 
3) Interpret reasons why Americans generally believe their 
Congressman to be a hardworking honorable individual yet hold the 
institution of Congress in such low esteem. 

Level 4: 
1) Use a variety of sources, including newspapers, 
newsmagazines, and internet web sites, to identify current 
national, state and local legislative issues and examine the 
influence on the legislative process of political parties, interest 
groups, grass roots organizations, lobbyists, public opinion, the 
news media, and individual voters. Construct a table or chart 
identifying those influences and their effect on the process. 

 
Primary Source Lessons  

1) The Great Depression and Today 
http://www.loc.gov/teachers/classroommaterials/lessons/depression/ 
Lesson Overview - Students frequently echo sentiments such as, "The 
government is too big," or "The government should make welfare 
mothers pay for their own needs." It seems that many citizens, high 
schoolers included, have begun to believe in reduced government 
combined with increased personal responsibility. Such sentiments suggest 
a move away from belief in the welfare state, created largely by the New 
Deal in the 1930s and reinforced by the "Great Society" legislation of the 
1960s. By using the American Memory's American Life Histories, 1936-
1940 documents, personal interviews, and the Library of Congress's online 
legislative information (THOMAS), students will be able to gain a better 
understanding of why the government takes care of its people and how 
this type of welfare state started. Armed with this knowledge, they can 
then evaluate the current need of government programs, such as welfare, 
Medicare and Social Security, on the federal and state level. 
Objectives - Students will be able to: Understand the connection between 
past and present history, particularly related to government funded 
programs. Research legislation from the Depression era and legislation 
currently proposed on the federal and state levels. Use the resources from 
the Library of Congress American Memory collection, THOMAS, local 
libraries and personal interviews. Learn to research different viewpoints 
on controversial issues using the American Memory collection, THOMAS, 
e-mail and local libraries. Write clearly, speak articulately and think 
critically. Present their work publicly in a debate, through e-mail or in a 
forum. 

2) Thomas Jefferson's Library: Making the Case for a National 
Library 
http://www.loc.gov/teachers/classroommaterials/lessons/jefferson/  
Lesson Overview - Students examine a letter written by Thomas 
Jefferson and identify techniques he used to persuade Congress to 
purchase his personal library. Students consider a selection of 
Jefferson’s books and then write their own persuasive letters urging 
the books’ purchase, while considering the question: “Why would 
Congress need this book to shape or govern the nation?” 
Objectives - Students will: Identify examples of persuasive writing; 
Create a persuasive argument; Discuss the role of knowledge and 
learning in the activities of Congress. 

 
3) Civics Mini – Qs 
The Preamble and the Federal Budget: Are We Slicing the Pie 
Correctly? Page 113 
Lesson Overview – The Preamble to the Constitution lists several 
goals for the new government. Among these are establishing justice, 
insuring domestic tranquility, providing for the common defense, 
promoting the general welfare, and securing liberty. But how do we 
know if the US government is fulfilling this vision for America? One 
way to check this is to look at where the federal government spends 
money, or how it “slices the pie.” That is the focus of this Mini – Q. 

http://www.loc.gov/teachers/classroommaterials/lessons/depression/
http://memory.loc.gov/ammem/wpaintro/wpahome.html
http://memory.loc.gov/ammem/wpaintro/wpahome.html
http://thomas.loc.gov/
http://memory.loc.gov/ammem/wpaintro/wpahome.html
http://thomas.loc.gov/
http://memory.loc.gov/ammem/wpaintro/wpahome.html
http://thomas.loc.gov/
http://www.loc.gov/teachers/classroommaterials/lessons/jefferson/


 

Unit 4:  Executive Branch Quarter 2 Duration: 14 Days 
Priority Standards and Evidence Outcomes 

Priority Standards 
2. Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
2b. Identify the structure, function, and roles of members of government and their relationship to democratic values. (DOK 1-2) 
3. Analyze origins, structure, and functions of governments and their impacts on societies and citizens. 
3e. Illustrate how various governments and leaders interact and evaluate how interactions among nations affect domestic and world events.  
(DOK 1-3) 

Supporting Standards 
1b. Evaluate how individuals and groups can effectively use the structure and functions of various levels of government to shape policy. (DOK 1-3) 
1c. Describe the roles and influence of individuals, groups, and the press as checks on governmental practices. (DOK 1-2) 
1d. Identify which level of government is appropriate for various policies and demonstrate an ability to appropriately engage with that level of government. (DOK 1-3) 
3d. Analyze goals and tools used by the United States in developing foreign policy. (DOK 1-3) 

Literacy in Social Studies (Common Core) Standards are to be incorporated and assessed throughout the course wherever the instructors deems appropriate. 

Curriculum Framework 

Unit 4.1 State and local examples should be integrated throughout the unit. (I.e. identify and explain how the Colorado Springs mayor operates in a strong mayor form of city 
government or the Governor of Colorado undertakes to do his job.) 
Unit 4.2 Identify and explain the Constitutional and non-Constitutional jobs of the President. 
Unit 4.3 Explain how the president is nominated and selected (electoral college) in the American political system. 
Unit 4.4 Identify and explain the growth of presidential power throughout U.S. history. 
Unit 4.5 Identify and explain specific powers given by the Constitution to the President. 
Unit 4.6 Identify and explain the components of governmental bureaucracy as well as the interdependent nature of national, state, and local bureaucracies in a federal system. 
Unit 4.7 Explain how government is financed. 
Unit 4.8 Identify the relationship between foreign and domestic policy and national security. 
Unit 4.9 Identify and explain current foundations of American foreign policy. 
Unit 4.10 Describe and analyze reasons for conflict among nation states. 
Unit 4.11 Identify and describe tools used by the government to carry out foreign policy such as diplomacy, economic and military aid, treaties, sanctions, membership in the 

U.N., and military intervention.  

Depth of Knowledge  

Level 1: 
1) Identify or define the following terms: Electoral college, winner-
take-all, national convention, platform, executive order, treaty, 
recognition, pardon, amnesty, and line-item-veto. 
2) Identify or define the following terms: Bureaucracy, fiscal year, 
domestic affairs, executive departments, independent agencies, civil 
service, entitlement, foreign policy, terrorism, and deterrence. 
3) Identify the principle duty of each of the fifteen executive 
departments. 

Level 3: 
1) Assess the reasons why presidential has increased over the course of U.S. history and determine 
which reasons are most responsible for that increase of power. Speculate what the Framers would 
think about that increase. 
2) Review the formal qualifications for president, why do you think the Framers chose those 
qualifications and do you think that any of those qualifications should be changed. Cite evidence that 
indicate informal qualifications have developed for the presidency. 
3) Construct a political cartoon on one of the following topics, the bureaucracy, the many roles of the 
President, the Framer's view of today's presidential selection process, or a topic of your own choosing. 
Be sure that the point you want to make is clear to those viewing the cartoon. 

Level 2: 
1) Summarize the potential reforms of the electoral college. 
2) Predict the potential consequences of the Supreme Court ruling 
the War Powers Act unconstitutional. 

Level 4:  
1) Using a variety of relatively current sources of information, evaluate, take, and defend a position 
about whether or not the United States should promote the spread of democracy (potentially nation 
building) throughout the world, or in certain parts of the world, or not at all. Draft a paper citing your 



3) Thomas Jefferson once said, "When a man accepts a public trust, 
he should consider himself a public property." What do you think this 
statement means? Do you agree or disagree with this statement? 
What values underlie this statement?  

 

position and your arguments for it. 
            
  

Primary Source Lessons  

1) The U.S. Constitution: Continuity and Change in the Governing of the 
United States 
http://www.loc.gov/teachers/classroommaterials/lessons/continuity-
change/  
Lesson Overview - This unit includes four lessons using primary sources 
to examine continuity and change in the governing of the United States. 
Lessons one and two are focused on a study of the Constitution and Bill 
of Rights and provide access to primary source documents from the 
Library of Congress. Lesson three investigates important issues which 
confronted the first Congress and has students examine current 
congressional debate over similar issues. Lesson four features broadsides 
from the Continental Congress calling for special days of thanksgiving 
and remembrance. 
Objectives - Students will be able to: Interpret primary source 
documents in historical context; Analyze changes in the final drafts of the 
Constitution; Describe the evolution of the Bill of Rights; Compare issues 
facing the Continental Congress and present-day Congress; Analyze how 
Congress, under the Constitution, responds to contemporary issues. 

 

2) The Constitution in Action 
http://docsteach.org/activities/7785/detail?mode=browse&menu=closed&era%5B%5D=contemporary-
united-states  
Lesson Overview - In this activity students will analyze the Oaths of Senators for the Impeachment Trial of 
William Jefferson Clinton and identify how the document demonstrates content contained within Article I, 
sections 1-7 of the Constitution in action. 
Objectives - Students will analyze the Oaths of Senators for the Impeachment Trial of William Jefferson 
Clinton to identify how the document demonstrates Article I, sections 1-7 of the Constitution in action. 
Students will also select a big idea of the Constitution that is contained within the document. Big ideas 
include: civic responsibility, checks and balances, enumerated power, implied power, separation of powers, 
federalism and representative government. 
 
3) Civics Mini – Qs 
Should the Electoral College Be Abolished? Page 437 
Lesson Overview – Are the people smart enough to choose their own leader? The framers at the 
Constitutional Convention in 1787 weren’t so sure. They believed it wasn’t a good idea for the people to 
elect the president directly. They were also working to balance the needs of small and large states, as well as 
slave and free states. Out of these concerns came the decision that the President would be elected indirectly. 
The method is known as the Electoral College. This Mini – Q will look at the question of whether it is time to 
abolish the Electoral College. 

 

http://www.loc.gov/teachers/classroommaterials/lessons/continuity-change/
http://www.loc.gov/teachers/classroommaterials/lessons/continuity-change/
http://docsteach.org/activities/7785/detail?mode=browse&menu=closed&era%5B%5D=contemporary-united-states
http://docsteach.org/activities/7785/detail?mode=browse&menu=closed&era%5B%5D=contemporary-united-states


 

Unit 5:  Judicial Branch Quarter 2 Duration: 12 Days 
Priority Standards and Evidence Outcomes 

Priority Standards 
2. Analyze the origins, structure, and functions of governments and their impact on societies and citizens. 
2c. Analyze and explain the importance of the principles of democracy and the inherent competition among values. Values to 
include but not be limited to freedom and security, individual rights and common good, and rights and responsibilities. (DOK 2-3) 

Supporting Standards 
1d. Identify which level of government is appropriate for various policies and demonstrate an ability to appropriately engage with 
that level of government. (DOK 1-3) 
2d. Analyze the role of the founding documents and the evolution of their interpretation through governmental action and court 
cases. Documents to include but not limited to the United States Constitution and the Bill of Rights. (DOK 2-3) 
2f. Analyze how court decisions, legislative debates, and various and diverse groups have helped to preserve, develop, and interpret 
the rights and ideals of the American system of government. (DOK 2-3) 
2g. Evaluate the effectiveness of our justice system in protecting life, liberty, and property. (DOK 3-4) 

Literacy in Social Studies (Common Core) Standards are to be incorporated and assessed throughout the course wherever the 
instructors deems appropriate. 
Curriculum Framework 

Unit 5.1 State and local examples should be integrated throughout the unit. (i.e. How Colorado judges are chosen and retained or 
removed) 
Unit 5.2 Explain how the national judiciary is organized. 
Unit 5.3 Identify and explain the ways the Framers attempted to create a judiciary independent from political influences and how that 
differs from state and local judiciaries. 
Unit 5.4 Explain the difference between original and appellate jurisdiction. 
Unit 5.5 Identify and explain how the Supreme Court operates in the course of making a decision. 
Unit 5.6 Explain the significance of certain specific Supreme Court decisions including but not limited to: Marbury v. Madison, 
McCulloch v. Maryland, Gitlow v. New York, Brown v. Topeka Board of Education, Miranda v. Arizona, Roe v. Wade, Citizens United v. 
Federal Election Commission. 
Unit 5.7 Identify and explain the fundamental civil liberties guaranteed by the First Amendment. 
Unit 5.8 Identify and explain those civil liberties related to protecting individual rights including but not limited to due process, privacy, 
and rights of the accused. 
Unit 5.9 Explain how the Fourteenth Amendment has impacted individual civil rights and liberties under the process of incorporation. 
Unit 5.10 Identify and explain civil rights laws and subsequent results such as affirmative action, quotas, and reverse discrimination.  
Unit 5.11 Identify and explain the criminal justice process. 

Depth of Knowledge  

Level 1: 
1) Identify or define the following terms: Inferior courts, 
jurisdiction, defendant, plaintiff, criminal case, civil case, 
precedent, civil liberties, civil rights, and due process. 
2) Identify or define the following terms: Process of 
incorporation, Establishment Clause, Free Exercise Clause, libel, 
slander, writ of habeas corpus, discrimination, probable cause, 
indictment, and deportation. 
3) List the steps involved in a person being convicted of a crime. 

Level 3: 
1) Capital punishment has been ruled unconstitutional in different 
states at different times. Do you believe courts have the right to 
decide this issue, or do you believe voters and the legislature 
should have the final say on capital punishment? Explain your 
reasoning. 
2) After investigating current Immigration Policy in the U.S., 
formulate a solution to the current immigration policy problem 
that is realistic and stands a chance of withstanding legal 



challenges and legislative action. 
3) Explain how the Fourth Amendment and the Patriot Act are 
related and defend either their compatibility or contradiction. 

Level 2: 
1) Summarize how the Supreme Court gets a case and how their 
decision is reached. 
2) Predict what the consequences would be for the criminal 
justice system if there was no exclusionary rule. 
3) Explain what equal justice under law means. 

Level 4:  
1) Analyze and evaluate decisions made by the United States 
Supreme Court in the cases Marbury v. Madison, Baker v. Carr, 
United States v. Nixon, City of Boerne, Texas v. Flores, and Clinton v. 
City of New York and identify their connection to the Constitutional 
principles of separation of powers and checks and balances. 

Primary Source Lessons  

1) The Declaration of Independence: Created Equal? 
http://www.loc.gov/teachers/classroommaterials/lessons/equal/  
Lesson Overview - This lesson focuses on a few key concepts of the 
Declaration of Independence, beginning with the phrase "All men 
are created equal." Students gain an appreciation of Thomas 
Jefferson's efforts to deal with the complex issues of equality and 
slavery in the Declaration of Independence. 
Objectives - Students will be able to: develop a working definition of 
what it means for everyone to be equal; interpret the phrase "All 
Men Are Created Equal" in the context of the Declaration of 
Independence; compare their definition of equality to the definition 
Jefferson was using in the Declaration of Independence; and develop 
a rationale for Jefferson's usage of the phrase based on his life and 
historical context. 
 
2) Civics Mini – Qs 
Should Schools Be Allowed to Limit Students’ Online Speech? Page 
175 
Lesson Overview – Should people be allowed to say whatever they 
want online? There is no question that schools have the right to limit 
students’ speech in order to protect the school community’s safety. 
Most people agree that threats of bodily harm should never be 
tolerated. But what of other, less obvious instances? Students, 
parents, teachers, and administrators are all wondering if students 
should be punished at school for what they post online, even if it’s 
on their personal websites on their own time. Schools must protect 
students’ First Amendment rights. They must also maintain the 
learning environment and safety at school. The job in this Mini – Q is 
to answer the question: should schools be allowed to limit students’ 
online speech? 

 

3) Civics Mini – Qs 
Search and Seizure: Did the Government Go Too Far? Page 229 
Lesson Overview – In the past two decades, technology has provided 
the police and other law enforcement agencies with new tools for 
gathering evidence. These new tools have raised some constitutional 
questions. One such question arose in Oregon in a case of an individual 
whose initials are DLK. Federal agents suspected that DLK was growing 
marijuana in his home. Agents used a thermal imager to scan DLK’s 
residence from the outside. The results showed heat just like the kind 
that is generated by special lights used in growing marijuana indoors. 
Based on the scan and other information, a judge issued a search 
warrant for the home. 100 marijuana plants were found. Agents 
arrested DLK. But did the scan violate DLK’s Fourth Amendment rights? 
That is the question asked by this Mini – Q. 
 

4) Civics Mini – Qs 
Is the American Jury System Still a Good Idea? Page 309 
Lesson Overview – Juries are a key feature of America’s judicial 
system. When King George took away the right to “trial by jury,” 
Americans were angry. The founders made sure that the US 
Constitution guaranteed the right to trial by jury. The purpose of 
this Mini – Q is to examine the jury system and determine whether 
this time-honored institution still makes sense for America in the 
twenty-first century. 

 
 
 
 

http://www.loc.gov/teachers/classroommaterials/lessons/equal/


 
 
 
 
 
 
 
 
 
 
 
 

Content Area: Social Studies 

Grade Level Expectations: High School 

Standard: 4. Civics  

Prepared Graduates: (Click on a Prepared Graduate Competency to View Articulated Expectations) 

 Analyze and practice rights, roles, and responsibilities of citizens 

Concepts and skills students master: 
1. Research, formulate positions, and engage in appropriate civic participation to address local, state, and national issues or policies 

Evidence Outcomes 21st Century Skill and Readiness Competencies 

Students Can: 

a. Engage ethically in civic activities including discussing 

current issues, advocating for their rights and the rights of 

others, practicing their responsibilities, influencing 

governmental actions, and other community service learning 

opportunities (DOK 1-4) 

b. Evaluate how individuals and groups can effectively use the 

structure and functions of various levels of government to 

shape policy (DOK 1-3) 

c. Describe the roles and influence of individuals, groups, and 

the press as checks on governmental practices (DOK 1-2) 

Inquiry Questions: 

1. What is the meaning of civic participation in a democratic 

republic? 

2. How do citizens act as a "check" on government? 

3. What strategies can citizens use most effectively to influence 

public policy? 

4. How do people resolve differences while remaining 

respectful of multiple perspectives? 

5. Why should you participate in government? 

http://www.cde.state.co.us/scripts/allstandards/COStandards.asp?stid=8&glid=0&pgcid=111


d. Identify which level of government is appropriate for 

various policies and demonstrate an ability to appropriately 

engage with that level of government (DOK 1-3) 

e. Critique various media sources for accuracy and 

perspective (DOK 2-3) 

Relevance & Application: 

1. Decision-making involves researching an issue, listening to 

multiple perspectives, and weighing potential consequences 

of alternative actions. For example, citizens study the issues 

before voting. 

2. Participation in a local or national issue involves research, 

planning, and implementing appropriate and ethical civic 

engagement. For example, citizens speak at a school board 

meeting or run for office. 

3. Technology is a tool for researching civic issues, advocating 

for ideas, and expressing views to elected officials. 

Nature Of: 

1. Responsible community members research civic issues and 

act appropriately using a variety of sources from multiple 

perspectives and communicating views in a respectful, 

ethical manner. 

Prepared Graduates: (Click on a Prepared Graduate Competency to View Articulated Expectations) 

 Analyze origins, structure, and functions of governments and their impacts on societies and citizens  

Concepts and skills students master: 
2. Purposes of and limitations on the foundations, structures and functions of government 

Evidence Outcomes 21st Century Skill and Readiness Competencies 

Students Can: 

a. Describe the origins, purposes and limitations of 

government and include the contribution of key philosophers 

and documents (DOK 1-2) 

b. Identify the structure, function, and roles of members of 

government and their relationship to democratic values (DOK 

1-2) 
c. Analyze and explain the importance of the principles of 

Inquiry Questions: 

1. What are the most important democratic ideals and 

practices? 

2. What would society look like if several landmark court cases 

had been decided differently? 

3. How does government best protect individual rights and the 

rights of minorities, yet have the majority rule? 

4. What would United States government look like with no 

http://www.cde.state.co.us/scripts/allstandards/COStandards.asp?stid=8&glid=0&pgcid=112


democracy and the inherent competition among values. 

Values to include but not be limited to freedom and security, 

individual rights and common good, and rights and 

responsibilities (DOK 2-3) 

d. Analyze the role of the founding documents and the 

evolution of their interpretation through governmental action 

and court cases. Documents to include but not limited to the 

United States Constitution and the Bill of Rights (DOK 2-3) 

e. Use media literacy skills to locate multiple valid sources of 

information regarding the foundations, structures, and 

functions of government (DOK 1-3) 

f. Analyze how court decisions, legislative debates, and 

various and diverse groups have helped to preserve, develop, 

and interpret the rights and ideals of the American system of 

government (DOK 2-3) 

g. Evaluate the effectiveness of our justice system in protecting 

life, liberty, and property (DOK 3-4) 

checks and balances or another mix of those limitations? 

Relevance & Application: 

1. Skills and strategies are used to participate in public life and 

exercise rights, roles, and responsibilities. For example, 

eligible individuals vote, individuals pay taxes to support 

government services, and citizens act as advocates for ideas. 

2. Political issues are covered by the media, and individuals 

evaluate multiple media accounts using technology. 

Nature Of: 

1. Responsible community members understand the concept of 

"rule of law" and its role in policies and practices of the 

government. 

2. Responsible community members know the political theories 

that contributed to the foundation and development of the 

structures of government and their meaning today. 

Prepared Graduates: (Click on a Prepared Graduate Competency to View Articulated Expectations) 

 Analyze origins, structure, and functions of governments and their impacts on societies and citizens 

Concepts and skills students master: 
3. Analyze how public policy - domestic and foreign - is developed at the local, state, and national levels and compare how policy-making 

occurs in other forms of government 

Evidence Outcomes 21st Century Skill and Readiness Competencies 

Students Can: 

a. Discuss multiple perspectives on local issues and options for 

participating in civic life (DOK 1-3) 

b. Analyze and discuss multiple perspectives on state issues 

and option for participating in civic affairs by shaping 

policies (DOK 2-3) 

Inquiry Questions: 

1. Why do countries view global issues from different 

perspectives? 

2. How does domestic policy affect foreign policy? 

3. How does a government make foreign policy and can 

individuals influence policy? 

http://www.cde.state.co.us/scripts/allstandards/COStandards.asp?stid=8&glid=0&pgcid=112


c. Explain how to monitor and influence public policy (DOK 1-2) 

d. Analyze goals and tools used by the United States in 

developing foreign policy (DOK 1-3) 

e. Illustrate how various governments and leaders interact and 

evaluate how interactions among nations affect domestic and 

world events (DOK 1-3) 

f. Compare and contrast how different systems of government 

function (DOK 1-2) 

4. What are possible motivations underlying foreign policy 

decisions? 

Relevance & Application: 

1. The making of foreign and domestic policies impacts daily 

lives. For example, unrest in the Middle East could cause 

gasoline prices to rise and unrest in another nation affects 

extended families in the United States. 

Nature Of: 

1. Responsible community members gather and analyze data 

from multiple sources to look for patterns and create 

hypotheses regarding foreign policy. 

2. Responsible community members investigate foreign policy 

issues prior to making decisions. 

 

Literacy in Social Studies (Common Core) Standards are to be incorporated and assessed throughout the course wherever 
the instructors deems appropriate. 

Common Core:  Reading 
Key Ideas and Details 

RH.9-10.1. Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. 
RH.9-10.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of 
the text. 
RH.9-10.3. Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.  

Craft and Structure 

RH.9-10.4. Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social 
science. 
RH.9-10.5. Analyze how a text uses structure to emphasize key points or advance an explanation or analysis. 
RH.9-10.6. Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their 
respective accounts. 

Integration of Knowledge and Ideas 



RH.9-10.7. Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. 
RH.9-10.8. Assess the extent to which the reasoning and evidence in a text support the author’s claims. 
RH.9-10.9. Compare and contrast treatments of the same topic in several primary and secondary sources. 

Range of Reading and Level of Text Complexity 

RH.9-10.10. By the end of grade 10, read and comprehend history/social studies texts in the grades 9–10 text complexity band independently and proficiently. 
 

 
 
Common Core: Writing 
WHST.9-10.1. Write arguments focused on discipline-specific content. 

Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among the claim(s), 
counterclaims, reasons, and evidence. 
Develop claim(s) and counterclaims fairly, supplying data and evidence for each while pointing out the strengths and limitations of both claim(s) and counterclaims in a 
discipline-appropriate form and in a manner that anticipates the audience’s knowledge level and concerns. 
Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 
Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing. 
Provide a concluding statement or section that follows from or supports the argument presented. 

 
WHST.9-10.2. Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes. 

Introduce a topic and organize ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, 
tables), and multimedia when useful to aiding comprehension. 
Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the 
audience’s knowledge of the topic. 
Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the relationships among ideas and concepts. 
Use precise language and domain-specific vocabulary to manage the complexity of the topic and convey a style appropriate to the discipline and context as well as to the 
expertise of likely readers. 
Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing. 
Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the 
topic). 

WHST.9-10.3. (See note; not applicable as a separate requirement)  
Production and Distribution of Writing 

WHST.9-10.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 
WHST.9-10.5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for 
a specific purpose and audience. 
WHST.9-10.6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link 
to other information and to display information flexibly and dynamically. 

Research to Build and Present Knowledge 

WHST.9-10.7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the 
inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation. 
WHST.9-10.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in 
answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation. 



WHST.9-10.9. Draw evidence from informational texts to support analysis, reflection, and research. 

 
Range of Writing  

WHST.9-10.10. Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-
specific tasks, purposes, and audiences. 

Note 

Students’ narrative skills continue to grow in these grades. The Standards require that students be able to incorporate narrative elements effectively into arguments and 
informative/explanatory texts. In history/social studies, students must be able to incorporate narrative accounts into their analyses of individuals or events of historical import. 
In science and technical subjects, students must be able to write precise enough descriptions of the step-by-step procedures they use in their investigations or technical work 
that others can replicate them and (possibly) reach the same results. 
 
 
 
 


